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We wish to acknowledge the Ngunnawal 
people as traditional custodians of the land we 
are meeting on and recognise any other people 
or families with connection to the lands of the 
ACT and region.

We wish to acknowledge and respect their 
continuing culture and the contribution they 
make to the life of this city and this region.

We would also like to acknowledge and 
welcome other Aboriginal and Torres Strait 
Islander people who may be attending today’s 
event.



Introductions

• Nola Shoring, 

President SVPACT Inc

• Sally Johnson

Assistant Director 

Email sally.johnson@act.gov.au

Learning and Teaching Policy and Service Design 

ACT Education Directorate

mailto:sally.johnson@act.gov.au


Why are we here today?

• Raising the Grade: How schools in the ACT can 
lift literacy outcomes for students and the 
economy   by Equity Economics in June 2023

• Inquiry into Literacy and Numeracy in ACT 
Schools – responses were to be submitted by 
the end of February 2024



A Canberra Times analysis of 65 public school websites 

found at least 19 schools were using a reader's and 

writer's workshop model to teach core literacy skills to 

primary school students.

A further 13 schools' websites mentioned they used a 

balanced literacy approach but did not elaborate on the 

teaching methods used in the classroom.

Macgregor Primary said it prioritised explicit instruction, 

while Majura Primary said it used the Sound Waves, a 

systematic, synthetic phonics program, for students in 
kindergarten to year 6.

A lack of consistency in approaches in ACT 

schools



Many ACT public primary schools adopt a 

workshop model to structure reading and writing 

sessions, providing a balance between teacher-led 

instruction, targeted group work, and individual 

exploration.

This works well for motivated and engaged 

students who enjoy opportunities to work 

independently.

It is not as effective for students who are struggling 

to understand what is going on and what they 

need to do.



Whole learning vs the science of reading:

The premise of whole learning is that reading comes 

naturally to children in the same way speaking does

A whole learning approach believes children can learn 

to read partly from being in a literature-rich environment

The science of reading is an explicit approach to 

learning based on evidence and neuroscience

Under the science of reading approach, reading is 
taught in a systematic and structured way





The five components of reading are 
essential for students to develop strong 
literacy skills. By combining phonemic 
awareness, phonics instruction, fluency 
development, vocabulary development, and 
comprehension strategies, teachers can 
help their students grow into confident 
readers who continue to strive for higher 
achievement.

Science of Reading has 5 components



Phonemic awareness is the skill of hearing 

and playing with the sounds in words, like /c/ 

/a/ /t/ for cat.

 

Phonics is the understanding that there is 

a predictable relationship between 

phonemes (the sounds of spoken 

language) and graphemes (the letters 

that represent them in written language).





Fluency in reading refers to the ability to read 
text accurately, quickly, and with expression. It 

serves as a crucial bridge between automatic 
word recognition and comprehension. 



Vocabulary plays an important role in word recognition. A 
student is more likely to be able to read a word if they find a 
match between the word on the page and a word they have 
learnt through listening and speaking. This also supports 
them to read related words.

Vocabulary is also the key to reading comprehension. 
Readers cannot understand what they are reading without 
knowing what most of the words mean. As children learn to 
read more advanced texts, they must learn the meaning of 
new words that are not part of their oral vocabulary.



In the early years, students need to 
develop their word recognition skills: 
phonological awareness, sight recognition 
and decoding, to a point of automaticity. 
Once a student can decode the alphabetic 
code skilfully and automatically, significant 
cognitive load is freed up to understand 
the texts that they read. The most 
effective tools for supporting the 
development of a student’s decoding skills 
are decodable texts. 



Decodable texts do not replace rich, quality 
texts. While decodable texts might be the 
primary text being used for guided and 
independent reading during the beginning 
phase of learning to read, teachers should 
expose students to a range of texts daily. This is 
because rich texts, read aloud by a proficient 
reader, provide opportunities to develop, 
discuss and explicitly teach language 
comprehension skills, such as vocabulary, 
literacy knowledge and verbal reasoning.



Let’s have a look at some books!



Any questions?
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